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Abstract Gender awareness in medicine consists of two at-
titudinal components: gender sensitivity and gender-role
ideology. In this article, the development of a scale to mea-
sure these attitudes in Dutch medical students is described.
After a pilot study and a feasibility study, 393 medical
students in The Netherlands responded to a preliminary
instrument consisting of 82 items (response rate 61.3%).
Reliability and validity were established. A gender aware-
ness scale containing a gender sensitivity subscale (14
items), and gender stereotypes towards patients (11 items)
as well as towards doctors (7 items) was developed. The
instrument may be used for research purposes to evaluate
gender awareness raising courses.
Keywords Gender awareness . Scale construction .
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Introduction
This paper discusses the development of an instrument to
measure gender awareness in medical students. Doctors’
gender awareness in medicine aims toward better health for
men and women and contributes to equity and equality in
health (Doyal 2001). The purpose of this study is the de-
velopment of a reliable and valid scale to measure the af-
fective components of medical students’ gender awareness:
gender sensitivity and gender-role ideology towards pa-
tients and doctors. The integration of gender issues into
medical education—as regards knowledge, attitude-forming
and the skills to apply these to medical practice—is advo-
cated in all medical disciplines and across the learning con-
tinuum from undergraduate through continuing professional
development (Manderson 2003; WHO 2006). For instance
in The Netherlands in 2002, a national project started to
incorporate gender health issues in medical education
(Verdonk et al. 2005; 2006). However, there is a lack of
sound evaluations of implementation projects as regards
gender issues and their sensitizing effects on medical stu-
dents, partly due to lack of suitable instruments.
First, we discuss gender awareness in medicine and in
medical education and we theorize how the widely used
concept of patient centeredness in medical education relates
to the concept of gender awareness. Second, we examine
previous research measuring gender awareness in medicine
and find a lack of validated scales to measure gender aware-
ness in medical students, in order to evaluate sensitizing
training in gender issues. Third, we discuss the construction
of a gender awareness in medicine scale in several phases
from the construction of items to the statistic procedures to
establish reliability and validity. Fourth, we use the newly
developed scale to examine group differences. And finally,
we discuss the strengths and limitations of the instrument.
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A large body of evidence has shown sex and gender
differences in the epidemiology, presentation and course of
diseases, as well as in treatment effectiveness and progno-
sis. Research, for instance from the Nordic countries, also
point towards the influence of physicians’ gender-specific
beliefs and values on health care for male and female patients
as well as on the professional choices and preferences of
doctors (Foss and Sundby 2003; Risberg et al. 2003).
Biological differences between the sexes extend beyond the
reproductive to for instance prevalence of auto-immune prob-
lems or presentation of coronary heart disease. Psychological
gender differences in health and illness exist for example in
help-seeking behavior, consequences of and coping with dis-
ease, and symptom perception. Socially constructed gender
differences also determine whether men and women can
realize their health potential as, for example, norms regarding
risk-taking differentially affect men and women (Doyal 2001;
Lagro-Janssen 1997; Lagro-Janssen and Noordenbos 1997).
A better understanding of the gender-specific determinants
of health contributes to gender equality (WHO 1998; Jimenez
and Poniatowski 2004). It has been stated that ‘any health
system which is not gender-sensitive cannot address the
needs of either women or men adequately and is therefore
an unsatisfactory system’ (Commonwealth Secretariat 2002,
p. 16). However, as a result of gender-blindmedical curricula,
health professionals continue to have a biomedical focus
(Jimenez and Poniatowski 2004). Gender aware education
benefits both men and women and helps to determine which
assumptions in gender matters are valid, and which are
stereotyped generalizations (Aksornkool 2002) and the
implementation of gender health issues in medical education
is widely advocated (e.g. Manderson 2003; UN 1999; WHO
2006; Zelek et al. 1997).
Our study is situated in the Dutch context, but medicine
and medical education both are international fields and as
such strongly influenced by international developments and
discussions. Extensive research exposed that women have
higher morbidity rates and utilize healthcare more than men
in all countries where women have access to health care,
including in The Netherlands (Stoverinck et al. 1996). These
authors conclude from their study in Dutch primary care that
women’s higher utilization of health care largely results
from screening for (a) diseases of the cervix and breasts and
(b) pregnancy and childbirth problems with subsequent hos-
pitalizations. Furthermore, a study in six European countries
including in the Netherlands exposed that in general practice
women get longer consultations than men because psycho-
social issues are more often discussed (Deveugele et al.
2002). As regards medical diagnosis, studies exposed that
gender bias in the recognition of coronary heart disease
(CHD)—amajor public health issue—exists in the Netherlands
as well as in other Western countries (Lagro-Janssen 1997).
Doctors more often fail to recognize CHD in women and
attribute women’s complaints more often to psychological
causes. More importantly, atypical symptoms of CHD dom-
inate the clinical picture in women whereas typical symptoms
occur more often in men. Furthermore, additional diagnostic
procedures are not as reliable in women as in men. As regards
the workforce, differences and similarities exist between
countries. In the Netherlands in 2003, 29% of all physicians
were female (Lugtenberg et al. 2005). Like in many Western
countries, in The Netherlands the medical profession is
rapidly feminizing which fuels the call for parttime work
and measures to combine work and care (Meyboom-de Jong
et al. 2002). Heiligers and Hingstman (2000) found that 50%
of Dutch physicians preferred working parttime and this
need was not restricted to female doctors only. Despite this
preference, barriers of demanding working hours influence
career choices in especially female physicians (Lugtenberg
et al. 2005). Although in all industrialized countries women
work parttime more often than men, the Netherlands ranks
number one on the list (Portegijs et al. 2006). The opposite
is the case as regards female leadership in all sectors and
professions, including in medicine (Takkenberg et al. 2007).
In a qualitative study, de Jong and Lagro-Janssen (2006)
conclude that academic female general practitioners in
Europe face similar as well as different constraints during
their careers and different measures are needed to break the
glass ceiling in different countries. In the Netherlands, un-
derestimation of women’s leadership skills is especially
disquieting. Another issue of concern is sexual harassment
of graduate medical students. A recent Dutch study among
graduate students showed that none of the male clerks
opposed to 20% of female clerks reported an incident of
sexual harassment by teachers, students and patients in the
year before the study was conducted (van den Muijsenbergh
and Lagro-Janssen 2005). Besides the psychological con-
sequences, sexual harassment has potentially negative
consequences for personal and professional functioning.
Furthermore, the study exposes that despite the fact that
female students now make up over 50% of the student force
gender stereotypes are well-alive among medical teachers
and practitioners in the Netherlands. Since there are many
similarities in gender stereotypes across cultures and nations
(Glick et al. 2004) as well as similarities in daily medical
practice and in medical education, we think that the results
from our study stretch beyond the Dutch context and apply
to medical students in many Western countries.
Gender Awareness in Medicine
Awareness of sex and gender in health and illness is
important for several reasons. First, it is important to close
gender gaps in health and to improve the health of men and
women. Second, increased awareness is necessary to achieve
genuine connections with patients and leads towards an
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increase of quality of health care for men and women
(Beagan 2000; Doyal et al. 2003). And furthermore, gender
awareness is said to have an impact on issues such as the
proportion of men and women in medical specialties and on
medical culture in general. In medicine, it is important that
we carefully identify the similarities and differences—
including issues of power—in the health needs of men and
women. Ignoring biological explanations for differences
between men and women increase health inequities. On the
other hand, a narrow focus on biological theories may ham-
per a better understanding of the implications of social and
psychological inequalities for the health of men and women.
The World Health Organization defines gender awareness as
an ‘understanding that there are socially determined differ-
ences between women and men based on learned behavior,
which affect their ability to access and control resources’
(WHO 1998). In medicine, it is difficult to distinguish to
what degree a phenomenon is social or biological (Risberg
et al. 2003). We argue that both views are relevant and
therefore we adopt a broader concept of gender awareness
covering awareness of both biological sex differences as
well as social gender differences (Hoffman 2000; Phillips
2005; Verdonk et al. 2006). Gender health issues are those
issues in which the sex or gender of the patient or health care
professional is, or may be, salient (e.g. Nicolette and Jacobs
2000). In health care, former studies on gender awareness
operationalized the concept in three subsidiary components:
(1) gender-sensitivity, (2) gender-role ideology and (3)
knowledge (King et al. 2002; Salgado et al. 2002). The first
two attitudinal components are further elaborated in the
following sections.
In the literature, gender sensitivity is defined as the ‘ability
to perceive existing gender differences, issues and inequal-
ities and incorporate these into strategies and actions’ (WHO
1998) or as ‘the perceptiveness and responsiveness
concerning differences in gender roles, responsibilities, chal-
lenges and opportunities’ (Commonwealth Secretariat 2002).
In gender-sensitive health care, emphasis is put on specific
characteristics, life events and experiences—health problems
as well as determinants and consequences—that belong to
one of the genders more than to the other gender. Gender-
sensitive health care aims to promote gender equity by tak-
ing gender under consideration when relevant. This includes
sensitivity to the impact of doctors’ gender. Medical edu-
cation still encourages students to see themselves as socially
neutral doctors (Beagan 2000) maintaining the failure to
notice the salience of social categories in medicine. Beagan
argues that in Canadian medical education, students are
intentionally and unintentionally taught that gender and other
social identifiers do not—and should not—matter. This
assumption forms an obstacle for examining how these iden-
tifiers influence the provision of health care. Sex and gender
differences are to be taken seriously and understood against
the background of men and women’s roles in society. Gender
sensitivity means that physicians are sympathetic towards
addressing gender issues, while taking care to avoid
stereotyped generalizations.
Gender-role ideology represents a health care worker’s
attitude towardsmale and female patients and doctors. Gender,
ethnicity, age, education, socio-economic status are identifi-
able social markers and as such likely to form the basis for a
stereotype (Smith and Harris Bond 1998). The Stereotype
Content Model developed by Fiske et al. (2002) poses that
stereotype content responds to systematic principles resulting
from interpersonal and intergroup interactions (Fiske et al.
2002). When meeting others, people want to know the other’s
intent (positive or negative) as well as the other’s capability in
pursuing goals. Both characteristics correspond to perceptions
of warmth and competence, or (dis)like and (dis)respect. The
authors state that positive stereotypes do not contradict
prejudice but instead are functionally consistent with unflat-
tering stereotypes on the other dimension (Fiske et al. 2002).
Therefore, positive stereotypes are not necessarily benign.
The selection and socialization process of physicians does
not completely erase the effects of gender-role ideology and
gender stereotypes about men and women play a role in the
doctor–patient interaction. For instance in a Dutch study,
stereotypes towards male and female alcoholics parellelled
general gender role stereotypes with women being stereo-
typed as more submissive, less independent, less competitive
and less aggressive than men (de Jong et al. 1993). These
stereotypes interacted with actual differences in inter-
personal behavior of male and female alcoholics as well as
of the therapists, but no gender related differences in
outcome of treatment were reported. According to some
Norwegian university hospital doctors and nurses, female
patients take up too much of doctors’ time by demanding
more information than they actually need (Foss and Sundby
2003). Floyd (1997) argues that physicians in general may
be overly attentive to complaints that are congruent with
gender roles and fail to notice those that are not congruent
with gender roles. If that is the case, qualitatively different
information is evoked from male and female patients
resulting in gender differences in diagnostic and treatment
decisions. For instance in occupational health care in The
Netherlands it is often assumed that working women have
children and are no breadwinners which results in longer
sickness absence duration and the underestimation of work-
related problems in women (Cuelenaere and Molenaar-Cox
2001; van den Bold and Margry 2004). In a study on
differential explanations to illness conducted in the USA,
undergraduate university students read a description of
gender differences in acute and chronic conditions that
placed either women or men at a (nonexistent) health
disadvantage (Benrud and Reddy 1998). When the health
condition negatively affected women, male and female
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participants attributed this primarily to relatively uncontrol-
lable, constitutional factors such as biology and emotions. In
contrast, when the same health condition is negatively
affected in men, participants of both genders attributed this
primarily to relatively controllable, nonconstitutional factors,
such as behavior. The researchers argued that these
differential explanations might result in gender differences
in prevention and treatment (Benrud and Reddy 1998). Not
all studies exposed simple gender bias in the way doctors
view, diagnose and treat their patients and it is suggested that
situational aspects elicit gender bias in health care provision
(Street 2002). For instance, examination of American med-
ical students’ and residents’ agreement with a coronary heart
disease (CHD) diagnosis and referral to a cardiologist showed
an underdiagnosis and underreferral of women presenting
typical CHD symptoms only in the context of stressful
life events (Chiaramonte and Friend 2006). Chiaramonte
et al. (2006) studied the diagnosis of typical CHD symptoms
while—as discussed earlier—women present more often than
men with atypical symptoms. Hence, their findings may
underestimate gender bias in diagnosis of CHD.
Physician gender differences are found in the way pro-
viders communicate verbally and non-verbally with patients,
although these differences are small. Gender differences in
medical consultations come from sources like for instance
gender differences in communicative styles, mutual percep-
tions and accommodation to each other’s behavior during
interaction (Street 2002). Based on international literature,
Street concludes that women doctors hold more egalitarian
attitudes than men and that gender differences in communi-
cation styles are partly related to beliefs and values associated
with identity and socialization. According to studies con-
ducted in the United States, undergraduate female students in
general have more egalitarian attitudes than their male
counterparts towards the social and the employment domain
(Anderson and Johnson 2003), male college students hold
more pro-rape beliefs and less egalitarian views than female
students (Szymanski et al. 1993) and female staff in the
Veteran Health Administration hold more positive attitudes
towards female patients than their male colleagues (Vogt et al.
2001). In the Netherlands, a recent study exposed physician
gender differences in discussing partner abuse (LoFoWong
et al. 2006). For instance, part of the male family doctors
considered denial of sex by spouses an eliciting factor to
partners’ aggression. Although generally stereotypes of wo-
men are not necessarily more negative than stereotypes of
men (Glick and Fiske 1996), patient stereotypes are
typically more negative for female patients than for male
patients (King et al. 2002) and stereotypes may influence
gender inequities in health care provision (Floyd 1997;
Heesacker et al. 1999). As regards interaction, gender dyads
in physician–patient communication play a role. For
instance in discussing fatigue, research exposed that Dutch
female family doctors are especially sensitive to female
patients resulting in an interaction pattern characterized by
intensive exchange of medical and psychosocial information
(Meeuwesen et al. 2002). Other contextual factors, situation-
specific considerations and cultural differences influence
communication as well (van den Brink-Muinen et al. 2002;
Street 2002). Most studies cited have not been conducted in
the Netherlands. However, the international character of
medical knowledge and practice, the cross-cultural similarities
in gender stereotyping and the structural segregation in the
labor force provide reason to assume that medical practice is
similarly affected by gender role ideology in Western contexts.
Gender stereotypes have an impact on the physician–patient
relationship. In general, evidence exposed that women
stereotype less than men and hold more egalitarian attitudes.
Patient Centeredness
In medical education, a lot of attention is paid to developing a
patient centered attitude in medical students. Patient centered—
or care oriented—physicians are more attuned to psychosocial
issues and hold more open, empathic, and democratic attitudes.
For decades, the women’s health movement has advocated a
broader scope of physicians’ interest and pointed towards the
need for a biopsychosocial model in medicine (Jimenez and
Poniatowski 2004). Historically in Europe as well as in the
United States, initiatives towards the improvement of women’s
health care aimed towards better information on birth control
and sexuality (Doyal 1995; Lagro-Janssen 2007; Rosser 1994).
Simultaneously in different Western countries, second wave
feminism expanded this view with a focus on the health im-
pact of unequal power divisions between both genders (Lagro-
Janssen 2007). Women’s health studies aimed to acquire
gender-specific knowledge, incorporate women’s own per-
ceptions and observations, and contextualize illness within
women’s lives. In the 1990s, women’s health studies
expanded this focus towards gender health issues and hence,
the inclusion of men as well as gender relations.
Women health care providers give more information, are
more assuring and encouraging, and express more interest in
psychosocial aspects of health like emotions, lifestyle and
family (Street 2002). Furthermore, evidence has shown that:
(1) Dutch female medical students are more patient centered
than male students (Batenburg 1997; Verdonk et al. 2007),
that; (2) female physicians are more attuned to the
psychosocial context than male physicians (Hall and Roter
2002; Meeuwesen et al. 2002), and that; (3) more patient
centered and egalitarian behaviors are exhibited by female
doctors compared to male doctors (Street 2002; Meeuwesen
et al. 2002). Hence, patient centeredness seems related to the
concept of gender awareness with higher patient centered-
ness being positively related to gender sensitivity and
negatively related to gender stereotyping.
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An instrument—the Gender Awareness Inventory–Veterans
Affairs (GAI–VA) to measure gender awareness of professio-
nals working with female patients was developed in the United
States (Salgado et al. 2002). The GAI–VA was specifically
developed for women veterans newly entering a health care
system originally devoted to men and was not validated for
other health care settings. Hence, several items in the GAI–
VA did not apply to our population of medical students like
for instance items about women’s access to health care.
Furthermore, the GAI–VA does not contain attitudinal state-
ments about gender role ideology towards male and female
physicians or gender role ideology towards male patients.
Therefore, we needed a new scale to assess gender awareness
in graduate and undergraduate medical students and evaluate
sensitizing effects of medical education. Thereby, we built on
and expanded the GAI–VA’s subsidiary components.
Gender awareness includes gender sensitivity – meaning
that physicians are sympathetic towards addressing gender
issues –while taking care to avoid stereotyped generalizations
(gender role ideology). For instance, doctors’ stereotyped
view on female sexual availability as well as on male sexual
aggressivenes is consistent with overlooking partner abuse
(LoFoWong et al. 2006). Salgado et al. (2002) found that
both components correlated highly and significantly as
measured with the GAI–VA. Furthermore, evidence exposed
that generally women stereotype less than men and hold
more egalitarian attitudes towards female patients (e.g. Vogt
et al. 2001) and that female physicians are more attuned to
the psychosocial context thanmale physicians (e.g.Meeuwesen
et al. 2002). The concepts of patient centeredness and gender
awareness are related in their biopsychosocial focus on
medicine as well as egalitarian attitudes towards patients
(e.g. Lagro-Janssen 2007). We assumed that patient centered-
ness might be a necessary—but possibly not sufficient—
prerequisite for gender awareness.
Items were written and accommodated based on the
literature, expert group discussion, a small pilot study, and
student feedback. Content validity was achieved by including
a broad sample of items representing central concepts.
Furthermore, we conducted a principal component analysis
to establish content validity (ten Berge and Siero 1994). Next,
we explored reliability of the scales. In the final subscales,
items were chosen based on loadings on the PCA, reliability
scores on the initial scales and item content. Finally, we
tested three hypotheses. First, we hypothesized that gender
sensitivity and gender role ideology are negatively correlated,
revealing that sympathetic attitudes towards the impact of
gender in medical practice are related to less gender stereo-
typing. Second, we assumed that student gender played a role
in gender awareness with female students being more gender
aware. And third, we hypothesized that patient centeredness
relates to gender awareness. A patient centeredness scale was
added to establish convergent validity of the gender aware-
ness scale. All hypotheses are tested for men and women
separately.
Method
The Nijmegen Gender Awareness in Medicine Scale (N-
GAMS) instrument was constructed in several steps. First, an
initial gender awareness questionnaire was offered to third-
year students in an elective course. Furthermore, to establish
feasibility a newly constructed questionnaire was offered to
students who had organized themselves in a group with a
specific interest in elaborating gender health issues in more
depth. Second, a sample of 393 students responded to an item
pool to establish reliability and validity of the scale. In the
following sections, the first step is shortly addressed because
of its importance for listing the items. The second step
concerns psychometric aspects of the scale and is described
extensively.
Step 1: Listing the Items
In the first step, 22 third-year medical students of the elective
Gender, Sexuality and Ethnicity responded in September
2003 to an initial gender awareness questionnaire at entrance
as well as at the end of the course 4 weeks later. Statements
covered domains like domestic violence or the effect of
mothers versus fathers’ alcohol abuse on their children.
Results indicated more positive attitudes in students (Verdonk
and Lagro-Janssen 2005). However, psychometric character-
istics of the items to construct a reliable scale were insufficient.
In the second step, new items were written based on the
initial questionnaire, the model behind the GAI–VA (King et
al. 2002; Salgado et al. 2002) and literature about gender bias
in health care and the Stereotype Content Model (e.g. Fiske et
al. 2002). The following rules of thumb were used. First, the
number of items about male and female patients and male and
female physicians had to be balanced, and both positive and
negative stereotypes should be included (Fiske et al. 2002).
Second, we incorporated statements based on the Stereotype
Content Model and mentioning warmth and competence of
male and female patients as well as doctors. Third, statements
incorporating gender dyads—including (fe)male doctors as
well as (fe)male patients—were listed (e.g. Meeuwesen et al.
2002). Fourth, specific gender role issues like partner abuse
and care taking for children had to be incorporated (e.g.
LoFoWong et al. 2006). And finally, medicine’s claim on
neutrality reproduces gender bias in health care (e.g. Lagro-
Janssen 2007). Hence, doctors’ generally held belief that
gender does not and should not matter in health care must be
included in the gender sensitivity subscale.
The gender sensitivity subscale (GS) consisted of attitudi-
nal statements about gender concerns in health care (e.g.
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“addressing differences between men and women creates
inequity in health care”). As regards gender-role ideology
towards patients (GRI-patient), items contained stereotypes
about communication and patients’ attitudes towards illness
and health (e.g. ‘female patients complain about their health
because they need more attention than male patients’). The
gender-role ideology doctor subscale (GRI-doctor) contained
questions about male and female doctors (e.g. male physicians
are more efficient than female physicians). It proved difficult
to state items in reverse especially for the gender role ideology
items because stereotypes seemed to lose their meaning when
reversed. Nevertheless, we incorporated gender sensitivity
items as well as gender role ideology items in reverse.
Responses on all subscales varied on a Likert-scale from 1
(totally disagree) to 5 (totally agree). We discussed items
within the author group as well as with two experts from
within the Department of Women’s Studies in Medicine and
revised them according to their feedback.
A number of students who followed the elective course
over the past years created a student working group for
Gender Specific Health Care to further elaborate gender
health issues and advocate the uptake of gender issues in
medical education. Hence to establish intelligibility and fea-
sibility, a questionnaire of 89 items (24 GS-items, 40 GRI-
patient items and 25 GRI-doctor items) was sent to this
student group. After their feedback, seven items were re-
moved for instance those phrased awkwardly or a confusing
item in which we specifically addressed hospital patients
instead of patients in general.
Step 2: Reliability and Validity
We aimed to establish reliability and validity of the accom-
modated version of the scale—taking students’ comments
into account—now consisting of 82 gender sensitivity and
gender role ideology attitude items (24 GS-items, 36 GRI-
patient items, 22 GRI-doctor items). Indicators for gender
awareness are explored by conducting a principal component
analysis (PCA) and we examined the effects of rotating
different numbers of factors. Next, we explored the reliability
of the scales. Choices for items in the final subscales were
based on component loadings, item-total correlations of the
initial scales and item content. And finally, we tested three
hypotheses. First, we expected that GS and GRI are nega-
tively correlated, revealing that sympathetic attitudes towards
the impact of gender in medical practice are related to less
gender stereotyping. Secondly, we assumed that student
gender played a role in gender awareness with female students
being more gender aware. And thirdly, patient centeredness
was studied with the Ideal Physician Scale (Batenburg 1997).
To validate the gender awareness scale, both scales were
combined in the inventory that we sent to first- and sixth-
year students. Hence, we hypothesized that a positive cor-
relation exists between scores on the Ideal Physician Scale
and GS and a negative correlation between the Ideal Physician
Scale and both GRI subscales.
Methods, Participants and Procedure
In the Radboud University Nijmegen Medical Centre, health
sciences’ students and medical students follow the same
courses in their first year. We sent out our instrument,
containing the 82-item GS and GRI items, in two shifts. First,
99 1st-year health sciences’ students (response rate 43.5%)
and 47 fourth and fifth-year students who had followed the
elective course Gender, Sexuality and Ethnicity course in
2002 or 2003 (response rate 31%) received the inventory by
the end of June 2004. A reminder was sent during the summer
holiday break. Secondly, inventories were handed out to 329
first-year medical students at first lectures (response rate
65.3%) and to 178 sixth-year medical students (response rate
60.7%). These two age groups also received the Ideal
Physician Scale. No reminders were sent. The overall
response rate across all samples was 61.3% (n=393; mean
age=21 years). The predominantly white Dutch student
population as well as the student sex distribution in the
Radboud University Nijmegen Medical Centre is reflected
in the respondents (280 women, 113 men; 353 of the
students were born in The Netherlands).
Analyses
A Principal Component Analyses was performed on all items
to establish content validity (ten Berge and Siero 1994). An
analysis based on correlations between variables seeks to
discover if the observed variables can be explained largely
or entirely in terms of a smaller number of variables called
components. After recode of reversed items, a principal
component analysis was conducted and rotated. Since we
stated that the subsidiary components of the gender aware-
ness model are intertwined we used an Oblimin (oblique)
rotation. Several extractions were tested. Items with low
loadings (<0.3) on either one of the components were
identified and discarded later.
Next, various characteristics were computed for the
subscales. To establish reliability, items with a corrected
item-total correlation lower than .3 were identified. Skewing
tends to reduce the reliability of the test and skewness in-
dicates violations of the assumption of normality that under-
lies other tests such as t tests and correlation coefficients.
However paradoxically, a distribution with a asymmetric tail
reflects higher gender awareness in students and this is a
desirable outcome; ultimately, we aim for as much gender
awareness in students as possible. Besides, the identification
of radicals provided by a single item may be throwing away
important discrimination power (Ray 1985). Proof of the
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value of skewed items is offered by their high correlations
with the total score on the scale. Items with a low item-total
correlation and low factor-loadings were removed and no
consequential departures of normality were identified.
Bivariate correlations are conducted between the finale
subscales. Attention was paid to reduce redundancy and to
optimizing reliability and content validity. Pearson product-
moment correlations and multivariate analyses of variance
(MANOVA) were computed to index associations between
the two affective aspects of gender awareness as well as to
test our hypotheses.
Results
Scale Components and Data Reduction
Without extraction 21 components were identified with
eigenvalues>1 which is one fourth of the original variables
(82 items). Usually, this is one third (ten Berge and Siero
1994). Next, several extractions (two, three, four and five)
were examined as regards eigenvalues (>2) and component
content. Exploration and interpretation of several models
indicated that we had to choose between two or three
components. First, two factors were extracted with eigen-
values of 15.4 and 5.9 and rotated. Since we expected a
correlation between the subsidiary components of the
gender awareness model we used an Oblimin (oblique)
rotation. Most items of the GS-subscale loaded >.3 on
component 2 and items of both GRI-subscales loaded >.3
on component 1 supporting a differentiation between these
two components. Especially, the gender role ideology items
that did not load sufficiently on their own factor were items
that had to be scored in reverse. Obviously, gender
stereotypes could not be reversed in our scale to avoid
response sets, for example stating that men are whiners or
that female doctors are more efficient than male doctors. To
establish whether a three-factor solution—with eigenvalues
for the first component 15.4 for the second component 5.9
and for the third component 3.8—might explain more
variance, we extracted three factors. Results showed 18%
explained variance on the first component, 7% explained
variance on the second component and 5% on the third
component. The three-factor rotated (oblique) solution
exposes that gender role ideology towards patients may
conceptually be distinguished from gender role ideology
towards doctors, although the two-factor solution showed
that component 1 and 2 share common ground. The items
stated in reverse again did not load as we expected. Items
with specific purposeful content for instance about domestic
violence did not correlate sufficiently with either of the
components. Bivariate correlations between the subscales
are conducted for men and women separately and presented
in Tables 1 (men) and 2 (women). Results show that both
GRI-patient and GRI-doctor subscales are highly and
significantly correlated although the correlation between
both GRI-subscales was slightly lower for women (r=0.53,
p<.000 than for men r=.58, p<.000). Again, this suggests
evidence for a common underlying aspect ‘gender stereo-
types in the doctor–patient relationship’. For factor loadings
on the three-factor solution, means and standard deviations
of the final subscales’ items see Table 3.
Reliability
For reliability analysis, items that were scored in reverse
were recoded. Reliability scores of the scales—including all
82 items—measured by Cronbach’s α were for the GS-scale
α=.80 (24 items), the GRI-patient scale α=.86 (36 items)
and for the GRI-doctor scale α=.73 (22 items). To compose
the final scales, items with low factor loadings and low
corrected item-total correlations (<.3) were discarded. Next,
items containing statements about gender dyads that
included both patient as well as doctor gender roles were
removed since we had chosen—based on the PCA—to
distinguish gender role ideology towards patients from
gender role ideology towards doctors. Furthermore, items
Table 1 Correlations gender awareness subscales and patient cen-
teredness for male students.
GRI-patient
(N=111)
GRI-doctor
(N=111)
Ideal physician
(N=102)
GS −.05 .02 .23*
.29 .41 .01
GRI-patient .58* −.14
.00 .08
GRI-doctor −.06
.27
*p<.01 (one-tailed)
Table 2 Correlations gender awareness subscales and patient cen-
teredness for female students.
GRI-patient
(N=274)
GRI- doctor
(N=274)
Ideal physician
(N=223)
GS −.11* .04 .19**
.03 .26 .00
GRI-patient .53** −.11*
.00 .04
GRI-doctor −.09
.08
*p<.05 (one-tailed)
**p<.01 (one-tailed)
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Table 3 Comparison of male and female medical students on single items.
Male (n=113),
mean (SD)
Female (n=279),
mean (SD)
F (1, 373)
Gender sensitivity Do you think that
Addressing differences between men and women creates inequity in
health care (.47)
3.6 (1.05) 3.7 (.91) .67
Physicians’ knowledge of gender differences in illness and health
increases quality of care (.40)
3.96 (.81) 4.05 (.67) 1.75
Physicians should only address biological differences between men
and women (.43), R*
3.65 (1.05) 3.55 (1.00) .64
In non-sex-specific health disorders the sex/gender of the patient is
irrelevant (.54), R
3.30 (1.05) 3.42 (1.00) 1.03
A physician should confine as much as possible to medical aspects of
health complaints of men and women (.50), R
3.09 (.93) 3.31 (.82) 4.14*
Physicians do not need to know what happens in the lives of men and
women to be able to deliver medical care (.43), R
3.86 (.73) 3.97 (.66) 2.27
Differences between male and female physicians are too small to be
relevant (.47), R
3.38 (.96) 3.28 (.92) .69
Especially because men and women are different, physicians should treat
everybody the same (.45), R
3.59 (.82) 3.64 (.76) .27
Physicians who address gender differences are not dealing with the important
issues (.62), R
3.78 (.83) 3.84 (.67) .60
In communicating with patients it does not matter to a physician whether
the patients are men or women (.54), R
3.47 (1.04) 3.46 (.94) .01
In communicating with patients it does not matter whether the physician is a
man or a woman (.48), R
3.13 (1.10) 3.14 (1.02) .01
Differences between male and female patients are so small that physicians can
hardly take them into account (.60), R
3.82 (.70) 3.78 (.61) 57
For effective treatment, physicians should address gender differences in etiology
and consequences of disease (.41)
3.65 (.85) 3.79 (.63) 1.9
It is not necessary to consider gender differences in presentation of
complaints (.53), R
3.83 (.76) 3.83 (.67) .00
Gender role ideology towards patients Do you think that
Male patients better understand the approach of physicians than female
patients (.45)
2.39 (.81) 1.89 (.66) 37.26***
Female patients compared to male patients have unreasonable expectations
of physicians (.62)
2.84 (.89) 2.31 (.83) 32.51***
Women more frequently than men want to discuss problems with physicians that
do not belong in the consultation room (.64)
3.12 (.86) 2.84 (.90) 8.27**
Women expect too much emotional support from physicians (.61) 2.94 (.81) 2.78 (.83) 3.22*
Male patients are less demanding than female patients (.61) 2.86 (.82) 2.40 (.79) 25.69***
Women are larger consumers of health care than is actually needed (.63) 2.98 (.80) 2.62 (.79) 17.09***
Men do not go to a physician for harmless health problems (.69) 3.32 (.86) 3.12 (.90) 3.58*
Medically unexplained symptoms develop in women because they lament too
much about their health (.63)
2.98 (.86) 2.62 (.76) 16.29***
Female patients complain about their health because they need more attention
than male patients (.51)
2.85 (.78) 2.34 (.78) 32.57***
It is easier to find causes of health complaints in men because men communicate
in a direct way (.41)
2.85 (.88) 2.52 (.84) 10.87***
Men appeal to health care more often with problems they should have
prevented (.30)
2.96 (.75) 2.72 (.79) 7.07**
Gender role ideology towards doctors Do you think that
Male physicians put too much emphasis on technical aspects of medicine
compared to female physicians (.40)
3.31 (.82) 2.95 (.91) 13.54***
Female physicians extend their consultations too much compared to male
physicians (.59)
2.73 (.82) 2.49 (.79) 6.51**
Male physicians are more efficient than female physicians (.57) 2.67 (.78) 2.29 (.75) 18.01***
Female physicians are more empathic than male physicians (.47) 3.15 (.78) 3.03 (.79) 1.93
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that were redundant because of their content were also
removed.
Internal consistency reliability estimate for the remaining
14-item measure of GS-scale was α=.80 (n=385). Internal
consistency reliability estimate for the remaining 11-item GRI-
patient subscale was α=.85 (n=382) and of the remaining
7-item measure of the GRI-doctor subscale α=.80 (n=383).
Validity
Content validity was substantiated by three components and
next, we looked at construct validity. This was established by
testing three hypotheses. First, we assumed scores on GS and
GRI to be negatively correlated, revealing that sympathetic
attitudes towards the impact of gender in medical practice are
related to less gender stereotyping. One significant—but very
low—correlation was found between GS and the GRI-patient
subscale for female students only (Table 2). In general, find-
ings support the hypothesis that the components contribute
uniquely to the construct of gender awareness. However,
they also reveal that students may be sympathetic towards
specific needs and requirements for male and female pa-
tients, and yet hold negative gender stereotypes. The hy-
pothesis that gender role ideology and gender sensitivity are
correlated was not supported by these results.
Second, we hypothesized that student gender played a role
in gender awareness with female students being more gender
aware. To compare male and female students, multivariate
analysis of variance (MANOVA) was used on single items
(Table 3) as well as on average subscale scores (Table 4).
Hypotheses are tested one-tailed. As regards single items,
assumptions of homogeneity of variance are violated which
was not the case for subscale means. MANOVA is quite
robust against violations of this assumption when groups’
sample sizes are equal which is not the case in our sample
(110 male students, 265 female students). Nevertheless,
results show that male and female students differ signifi-
cantly in gender awareness when all items are tested (F(32,
342)=3.452, p<.001) and for subscale means (F(3, 381)=
13.851, p<.001). Subsequent univariate tests are conducted
(Tables 3 and 4). Male and female students differ significantly
and largely in their attitudes towards patients, as well as
towards doctors with male students holding stronger gender
stereotypes. We cannot state clearly that female students are
more gender aware because male and female students are
equally sensitive to gender concerns (GS). Our second hy-
pothesis is therefore only partly confirmed.
Third, we hypothesized that gender awareness as a concept
is related to patient centeredness in medical students. We
expected a positive correlation of GS with patient centered-
ness and negative correlations of measures on the GRI-
subscales with patient centeredness. Analyses are only
conducted on results of our shift of first-year (n=217) and
sixth-year medical students (n=117), as they had received
both the gender awareness scale and the Ideal Physician
Scale. Results showed that female and male students’ patient
centered attitudes correlated significantly (Tables 1 and 2)
and very low with the GS scale and that female students’
patient centered attitudes correlated significantly and negatively
with the GRI-patient subscale (Table 2). Patient centeredness
did not correlate significantly with gender role ideology
towards doctors. Significant but low correlations between
patient centeredness and gender awareness emerge from our
Table 3 (continued)
Male (n=113),
mean (SD)
Female (n=279),
mean (SD)
F (1, 373)
Female physicians needlessly take into account how a patient experiences disease (.55) 3.08 (.86) 3.11 (.90) .08
Male physicians are better able to deal with the work than female
physicians (.47)
2.75 (.89) 2.19 (.79) 36.91***
Female physicians are too emotionally involved with their patients (.55) 2.93 (.84) 2.68 (.78) 6.60**
Response varies from 1=totally disagree to 5=totally agree. Factor loadings in parentheses behind the items
R Scored in reverse
*p<.05 (one-tailed)
**p<.01 (one-tailed)
***p<.001 (one-tailed)
Table 4 Gender differences in GS, GRI-P and GRI-D.
Effect Male students,
mean (SD)
Female students
(M, SD)
F(1, 383)
GS 3.6 (.45) 3.6 (.44) .649
GRI-P 2.9 (.50) 2.56 (.50) 40.583*
GRI-D 2.94 (.55) 2.68 (.55) 18.805*
Response varies from 1=totally disagree to 5=totally agree
GS Gender sensitivity, GRI-P gender role ideology towards patients,
GRI-D gender role ideology towards doctors
*p<.001 (one-tailed)
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data. Our hypothesis is therefore only partly supported. We
conclude that patient centeredness and gender awareness are
related but are different concepts.
Discussion
Our study provides evidence for three different components
of gender awareness interpreted as gender sensitivity, gender
role ideology towards patients and gender role ideology
towards doctors. The gender sensitivity scale and both gender
role ideology subscales show sufficient reliability.
No strong correlation was found between gender sensi-
tivity and gender role ideology. Students may feel sympa-
thetic towards specific requirements and needs of male and
female patients, and yet agree with negative gender stereo-
types. The high and strong correlation between both gender-
role ideology subscales and the support for two components
suggest common ground for gender stereotypes towards
physicians and patients. Interestingly, extracting three
components indicated a distinction between both subscales.
Although gender is a communal aspect, gender stereotypes
inform patient stereotypes and doctor stereotypes differently.
This is consistent with Risberg and colleagues who found
that medical teachers perceive patient gender as of more
importance in health care than physician gender (Risberg
et al. 2003).
Male students hold stronger gender stereotypes than
female students, which is consistent with other research
findings (e.g. Salgado et al. 2002). The difference between
the genders regarding gender role ideology may best be
described as ‘outspokenness’. Female students state more
clearly that they disagree with patient gender stereotypes.
Male students answers are more neutral, and their answers
fall into the category ‘agree nor disagree.’
Patient centeredness in students is significantly correlated
to less gender stereotyping and to higher gender sensitivity.
However, correlations are low which suggests that patient
centeredness is a necessary but insufficient prerequisite for
gender awareness. Female students in general have shown
to be more patient centered than male students (Verdonk
et al. 2007).
Important findings from this study represent the good
psychometric qualities of the attitudinal scales of the
Nijmegen Gender Awareness in Medicine Scale (N-GAMS).
To establish validity, an adequate number of items were
tested and the intelligibility and feasibility of the scale was
pilot tested. Item analysis procedures, reliability studies, and
validity analysis by means of principal components analysis,
correlation coefficients, and tests demonstrating differences
between differential groups were conducted. It should be
emphasized though that our results apply to the Dutch
version of the scale. Our study offers initial support for a
gender awareness model embracing the two attitudinal
aspects gender sensitivity and gender-role ideology as
suggested by King et al. (2002) and Salgado et al. (2002).
Nevertheless, our results are not totally in line with their
findings as these authors found a correlation of .53 between
gender sensitivity and gender-role ideology. Although we
used the same concepts, we operationalized both affective
components differently. In the Gender Awareness Inventory–
Veterans Affairs (GAI–VA), gender sensitivity is directed
towards gender-specific services for women of the US
veteran population, which traditionally consists of men. In
the current study, items were constructed to measure whether
medical students’ are sensitive to the impact of gender in
medical practice and are sympathetic towards gender
concerns. Gender-role ideology has also been differently
operationalized in the current study because we extended the
scale with stereotypes toward male patients as well as with a
subscale consisting of gender stereotypes toward male and
female physicians.
Gender awareness is a necessary prerequisite for gender-
specific health care and scores on the N-GAMS do offer an
insight in students’ attitudes. The instrument may be used for
research purposes to evaluate graduate courses or postgrad-
uate and specialist trainings. Moreover, it may offer a baseline
assessment to those who are implementing a gender perspec-
tive in medical education as well as an evaluative assessment
after the integration of gender in medical curricula.
The following issues concerning construct validity need
further investigation since some of our predictions did not
work. We did not provide evidence for a correlation
between gender sensitivity and both gender role ideology
subscales and gender differences were not apparent on all
subscales. We operationalized gender sensitivity as stu-
dents’ attitudes towards gender concerns in health care
thereby leaving structural inequalities implicit. However,
gender sensitivity is not just the ability to perceive and
consider differences, but incorporates the ability to perceive
inequalities as well (WHO 1998; Risberg et al. 2003).
Egalitarian attitudes, accepting that men and women are
equal, as well as benevolent sexism: the belief that women
deserve special treatment, may both underlie a higher score
on the gender sensitivity subscale in the N-GAMS. Future
research has to identify whether the gender sensitivity
subscale taps egalitarian attitudes. As regards group differ-
ences, a possible explanation is that we did not form the
right hypotheses. For instance, a main effect for age instead
of for gender may exist in gender sensitivity or a gender-
age interaction effect may exist. Further studies have to
point out whether this is the case. Furthermore, medical
students’ differences between pre- and posttest after a
gender awareness raising course may support the construct
validity of the N-GAMS. The N-GAMS needs further
validation with confirmatory factor analysis. Some authors
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evaluate Principal Component Analysis less suitable for
scale construction although it is widely used (Preacher and
MacCallum 2003). And finally, our subjects-to-items ratio
was at borderline level (4.8) to conduct a factor analysis,
which is preferred on a large sample.
Concerning gender role ideology, the following issues
need further elaboration. First, there may be a possible kernel
of truth in stereotypes, which makes them hard to distinguish
from an accurate perception of reality, even if that reality is
the result of stereotypes. For instance, Bylund and Makoul
(2002) exposed that in consultations, female physicians tend
to communicate higher degrees of empathy by smiling,
nodding or eye contact. However, patients expect and receive
more understanding and empathy from female than from
male doctors (Bylund and Makoul 2002; Arouni and Rich
2003) and physician gender preferences occur more often
and are stronger in women (e.g. Kerssens et al. 1997).
Ridgeway and Correll (2004) state that gender operates as
an implicit present background identity—like a ghost—in
social relational contexts in which people hold reciprocal
expectations about gender stereotypes of the other actors. In
short, gender dyads and gendered expectations are insepa-
rable and play a role. Medical students’ expectations about
gender stereotypes of patients toward doctors may be
measured in the future. Third, a three factor solution provided
evidence for the statement that gender role ideology is
directed towards specific domains and subgroups, which is
consistent with other research findings (e.g. Fiske et al. 1999;
Anderson and Johnson 2003; Cuddy et al. 2004). Besides, it
is consistent with Risberg’s findings that physicians find
gender more important in contact with patients than with
students, colleagues and staff (Risberg et al. 2003). Gender
stereotypes toward specific roles of men and women patients
or doctors may also have an impact on health and health
care. Gender is not about fixed categories but subject to
change and negotiation (Risberg et al. 2003). In the future,
items measuring other attitudes towards other minority or
stereotyped (sub)groups, such as migrants, disabled or poor
people, or items concerning gender inequalities and gender
stereotypes in other domains such as in workplace issues or
care taking may be incorporated.
It is widely held that gender is constructed, ‘doing gender’,
in daily interaction (West and Zimmerman 1987). In analogy
to ‘doing gender’, gender awareness is not just something
that future doctors are, it is something that they do. The
main contribution of this study is that the N-GAMS offers a
quantitative contribution to measuring and creating gender
awareness as a means towards social change. In medical
education, gender awareness can and must be done.
Acknowledgment The authors thank Dr. Frans Oort for his feedback
on former drafts of their manuscript.
References
Aksornkool, N. (2002). Gender sensitivity. A training manual for
sensitizing educational managers, curriculum and material devel-
opers and media professionals to gender concerns. In C. Joerger &
E. Taylor (Eds.). Paris: UNESCO. Retrieved May 3, 2007 from
http://www.unesdoc.unesco.org/images/0012/001281/128166eb.pdf
Anderson, S. J., & Johnson, J. T. (2003). The who and when of
“gender-blind” attitudes: predictors of gender-role egalitarianism
in two different domains. Sex Roles, 49, 527–532.
Arouni, A. J., & Rich, E. C. (2003). Physician gender and patient care.
Journal of Gender Specific Medicine, 6, 24–30.
Batenburg, V. (1997).Medical students’ attitudes: attitude development
in a medical school. Doctoral dissertation, University Medical
Centre Utrecht.
Beagan, B. L. (2000). Neutralizing differences: producing neutral
doctors for (almost) neutral patients. Social Science and Medicine,
51, 1253–1265.
Benrud, L. M., & Reddy, D. M. (1998). Differential explanations of
illness in women and men. Sex Roles, 38, 375–386.
Bylund, C. L., & Makoul, G. (2002). Empathic communication and
gender in the physician–patient encounter. Patient Education and
Counseling, 48, 207–216.
Chiaramonte, G. R., & Friend, R. (2006). Medical students’ and
residents’ gender bias in the diagnosis, treatment, and interpreta-
tion of coronary heart disease. Health Psychology, 25, 255–266.
Commonwealth Secretariat. (2002). Gender mainstreaming in the
health sector. Experiences in Commonwealth Countries. London:
Commonwealth Secretariat.
Cuddy, A. J. C., Fiske, S. T., & Glick, P. (2004). When professionals
become mothers, warmth doesn’t cut the ice. Journal of Social
Issues, 60, 701–718.
Cuelenaere, B., &Molenaar-Cox, P. (2001). Begeleiding van mannen en
vrouwen in het eerste ziektejaar [Health care for men and women
in the first year of sickness absence]. Amsterdam: Landelijk
Instituut Sociale Verzekeringen.
de Jong, G. M., & Lagro-Janssen, A. L. M. (2006). A glass ceiling
within academic general practice in Western Europe: Career-
inhibiting and -facilitating factors for female general practitioners.
European Journal of General Practice, 12, 183–184.
de Jong, C. A. J., van den Brink, W., & Jansen, J. A. M. (1993). Sex role
stereotypes and clinical judgement: how therapists view their alcoholic
patients. Journal of Substance Abuse Treatment, 10, 383–389.
Deveugele, M., Derese, A., van den Brink-Muinen, A., Bensing, J., &
de Maeseneer, J. (2002). Consultation length in general practice:
Cross sectional study in six European countries. British Medical
Journal, 325, 472–474.
Doyal, L. (1995). What makes women sick. Gender and the political
economy of health. New Brunswick, New: Rutgers University Press.
Doyal, L. (2001). Sex, gender and health: The need for a new
approach. British Medical Journal, 323, 1061–1063.
Doyal, L., Payne, S., & Cameron, A. (2003). Promoting gender
equality in health. Manchester: Equal Opportunities Commission.
Retrieved April 12, 2006 from http://www.eoc.org.uk/PDF/
promoting_gender_equality_in_health.pdf.
Fiske, S. T., Cuddy, A. J. C., Glick, P. & Xu, J. (2002). A model of
(often mixed) stereotype content: Competence and warmth
respectively follow from perceived status and competition.
Journal of Personality and Social Psychology, 82, 878–902.
Floyd, B. J. (1997). Problems in accurate medical diagnosis of
depression in female patients. Social Science and Medicine, 44,
403–412.
Foss, C., & Sundby, J. (2003). The construction of the gendered
patient: hospital staff’s attitudes to female and male patients.
Patient Education and Counseling, 49, 45–52.
232 Sex Roles (2008) 58:222–234
Glick, P., & Fiske, S. T. (1996). The ambivalent sexism inventory:
Differentiating hostile and benevolent sexism. Journal of
Personality and Social Psychology, 70, 491–512.
Glick, P., Fiske, S. T., Masser, B., Manganelli, A. M., Huang, L.-L.,
Rodríguez Castro, Y., et al. (2004). Bad but bold: ambivalent
attitudes toward men predict gender inequality in 16 nations.
Journal of Personality and Social Psychology, 86, 713–728.
Hall, J. A., & Roter, D. L. (2002). Do patients talk differently to male
and female physicians? A meta-analytic review. Patient Educa-
tion and Counseling, 48, 217–224.
Heesacker, M., Wester, S. R., Vogel, D. L., Wentzel, J. T., Mejia-Millan,
C. M., Goodholm, C. R., Jr. (1999). Gender-based emotional
stereotyping. Journal of Counseling Psychology, 46, 483–495.
Heiligers, P. J. M., & Hingstman, L. (2000). Career preferences and
the work-family balance in medicine: Gender differences among
medical specialists. Social Science and Medicine, 50, 1235–1246.
Hoffman, E. (2000). Women’s health and complexity science.
Academic Medicine, 75, 1102–1106.
Jimenez, C., & Poniatowski, B. (2004).Workshop on gender and health,
Report 27 and 28 October 2004, United Nations University.
Tokyo: United Nations.
Kerssens, J. J., Bensing, J. M., & Andela, M. A. (1997). Patient
preference for genders of health professionals. Social Science and
Medicine, 44, 1531–1540.
King, L. A., Vogt, D. S., King, D. W., & Keehn, M. G. (2002).
Manual for the Gender Awareness Inventory–VA: An instrument
to measure attitudes towards, sensitivity to, and knowledge about
female patients in the Veterans Healthcare System. Boston:
Health Services Research and Development Service, Department
of Veteran Affairs.
Lagro-Janssen, T. (1997). De tweeslachtigheid van het verschil [The
ambivalence of the difference]. Nijmegen: SUN. Oration.
Lagro-Janssen, T. (2007). Sex, gender and health. Developments in
research. European Journal of Women’s Studies, 14, 9–20.
Lagro-Janssen, T., & Noordenbos, G. (1997). De verdeling van ziekte
en sterfte over de seksen [Distribution of gender differences in
morbidity and disease]. In T. Lagro-Janssen & G. Noordenbos
(Eds.), Sekseverschillen in ziekte en gezondheid [Gender differ-
ences in illness and health] (pp. 19–35). Nijmegen: SUN
LoFoWong, S. H., de Jonge, A., Wester, F., Mol, S. S. L., Römkens, R.
R., & Lagro-Janssen, T. (2006). Discussing partner abuse: Does
doctor’s gender really matter? Family Practice, 23, 578–586.
Lugtenberg, M., Heiligers, P. J. M., & Hingstman, L. (2005). Artsen en
hun carrièrewensen. Een literatuurverkenning [Doctors and their
career wishes. A literature study]. Utrecht: NIVEL. Retrieved
June 21, 2007 from http://www.nivel.nl/pdf/artsen-en-hun-
carrierewensen-2005.pdf.
Manderson, L. (Ed.) (2003). Teaching gender, teaching women’s
health: Case studies in medical and health science education.
New York: The Haworth Medical Press.
Meeuwesen, L., Bensing, J., & van den Brink-Muinen, A. (2002).
Communicating fatigue in general practice and the role of gender.
Patient Education and Counseling, 48, 233–242.
Meyboom-de Jong, B., Schmitt Jongbloed, L. J., & Willemsen, M. C.
(2002). De arts van straks. Een nieuw medisch opleidingscontin-
uüm [The doctor of the future. A new continuing medical
curriculum]. Utrecht: KNMG, DMW–VSNU, VAZ, NVZ, LCW.
Retrieved July 10, 2007 from http://www.vsnu.nl/web/show/
id=51813/langid=43/.
Nicolette, J., & Jacobs, M. B. (2000). Integration of women’s health
into an internal medicine core curriculum for medical students.
Academic Medicine, 75, 1061–1062.
Phillips, S. P. (2005). Defining and measuring gender: A social
determinant of health whose time has come. International
Journal for Equity in Health, 4, 11.
Portegijs, W., Hermans, B., & Lalta, V. (2006). Emancipatiemonitor
2006. Veranderingen in de leefsituatie en levensloop [Emancipa-
tionmonitor 2006. Changes in lifesituations and course of life].
Den Haag: Sociaal Cultureel Planbureau/Centraal Bureau voor de
Statistiek.
Preacher, K. J., & MacCallum, R. C. (2003). Repairing Tom Swift’s
electric factor analysis machine.Understanding Statistics, 2, 13–43.
Ray, J. J. (1985). Acquiescence and response skewness in scale
construction: A paradox. Personality and Individual Differences,
6, 655–656.
Ridgeway, C. L., & Correll, S. J. (2004). Unpacking the gender
system. A theoretical perspective on gender beliefs and social
relations. Gender & Society, 18, 510–531.
Risberg, G., Hamberg, K., & Johansson, E. E. (2003). Gender
awareness among physicians–The effect of specialty and gender.
A study of teachers at a Swedish medical school. BMC Medical
Education, 3, 8.
Rosser, S. V. (1994). Women’s health—Missing from U.S. medicine.
Bloomington and Indianapolis: Indiana University Press.
Salgado, D. M., Vogt, D. S., King, L. A., & King, D. W. (2002).
Gender Awareness Inventory–VA: A measure of ideology,
sensitivity, and knowledge related to women veteran’s health
care. Sex Roles, 46, 247–262.
Smith, P. B. & Harris Bond, M. (1998). Social psychology across
cultures (2nd ed.). Harlow: Prentice Hall.
Stoverinck, M. J., Lagro-Janssen, A. L., & van Weel, C. V. (1996). Sex
differences in health problems, diagnostic testing, and referral in
primary care. Journal of Family Practice, 43, 567–576.
Street R. L., Jr. (2002). Gender differences in health care provider–
patient communication: Are they due to style, stereotypes, or
accommodation?Patient Education and Counseling, 48, 201–206.
Szymanski, L. A., Devlin, A. S., Chrisler, J. C., & Vyse, S. (1993).
Gender role and attitudes toward rape in male and female college
students. Sex Roles, 29, 37–57.
Takkenberg, J. J. M., Visser, M. C., & Kenter, G. G. (2007). Vrouwen
gezocht voor topfuncties. Doorstroming kent nog steeds veel
obstakels. Vrouw en man in de geneeskunde [Women wanted for
toppositions. Career flow knows many obstacles]. In Verschillen
erkennen, verschillen benutten, symposiumbundel 8 maart 35–37
[Woman and man in medicine. Acknowledging differences,
utilizing differences]. Tilburg: vnVa Brabant-Zeeland.
ten Berge, J. M. F., & Siero, F. W. (1994). Factoranalyse [Factor
analysis]. In A. van Knippenberg & F. W. Siero (Eds.),
Multivariate analyse. Beknopte inleiding en toepassingen [Mul-
tivariate analysis. Introduction and application]. 2e herziene druk.
Houten/Zaventem: Bohn Stafleu Van Loghum (pp. 53–82).
UN (1999). Women and health. Mainstreaming a gender perspective
into the health sector. Report of the Expert Group Meeting, Tunis,
28 September–2 October 1998. New York: United Nations.
van den Bold, I. F. D., & Margry, Y. M. (2004). Dossieronderzoek
naar het verschil in einde wachttijd beoordeling WAO door de
verzekeringsarts tussen mannelijke en vrouwelijke cliënten
[Document analysis of gender difference in disability assessment
by a health insurance physician]. TBS, 12, 166–172.
van den Brink-Muinen, A., van Dulmen, S., Messerli-Rohrbach, V., &
Bensing, J. (2002). Do gender-dyads have different communica-
tion patterns? A comparative study in Western–European general
practices. Patient Education and Counseling, 48, 253–264.
van den Muijsenbergh, M. E. T. C., & Lagro-Janssen, A. L. M.
(2005). Seksuele intimidatie van co-assistenten tijdens hun stage
[Sexual harrassment of medical students during their period of
work placement]. Nederlands Tijdschrift voor Geneeskunde, 149,
764–768.
Verdonk, P., Harting, E. J., & Lagro-Janssen, A. L. M. (2007). Does
equal education generate equal attitudes? Gender differences in
Sex Roles (2008) 58:222–234 233
medical students’ attitudes toward the ideal physician. Teaching
and Learning in Medicine, 19, 9–13.
Verdonk, P., & Lagro-Janssen, T. (2005). Gender awareness in
medical students. Construction of the Nijmegen Gender Aware-
ness in Medicine Scale (NGAMS). Nijmegen: Radboud Univer-
sity Nijmegen Medical Centre Report.
Verdonk, P., Mans, L. J. L., & Lagro-Janssen, A. L. M. (2005).
Integration of the factor gender into a basic medical curriculum.
Medical Education, 39, 1118–1125.
Verdonk, P., Mans, L. J. L., & Lagro-Janssen, T. L. M. (2006). How is
gender incorporated in the curricula of Dutch medical schools? A
quick-scan on gender issues as an instrument for change. Gender
and Education, 18, 399–412.
Vogt, D. S., Stone, E. R., Salgado, D. M., King, L. A., King, D. W. &
Savarese, V. W. (2001). Gender awareness among Veterans
Administration health-care workers: Existing strengths and areas
for improvement. Women & Health, 34, 65–83.
West, C., & Zimmerman, D. H. (1987). Doing gender. Gender and
Society, 1, 125–151.
WHO (1998). Gender and health: technical paper. Geneva: World
Health Organization.
WHO (2006). Consensus statement on gender and medical education.
Geneva, 4–6 December 2006.
Zelek, B., Phillips, S. P., & Lefebvre, Y. (1997). Gender sensitivity in
medical curricula. Canadian Medical Association Journal, 156,
1297–1300.
234 Sex Roles (2008) 58:222–234
